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Things We Should Know about the New Course of Study

1. Foundation of New English Education
+ Current Course of Study (2011)
Elementary School: Foreign Language Activities (5th and 6t grade)
+ Five Proposals and Specific Measures for Developing Proficiency in
English for International Communication (2011)
- English Education Reform Plan corresponding to Globalization (2013)

—

Revised Course of Study (2017) will be implemented
Elementary School: in 2020

Junior High School: in 2021

Senior High School: from 2020 in stages

2. Revised Course of Study for Elementary School
[5th and 6t grade]
*+ Subject
+ Use textbooks
+ 2 hours per week 70 hours per grade
+ 4 skills
+ 600~700 words



[3rd and 4t grade]
- Foreign Language Activities
+ 1 hour per week 35 hours per grade
- 2 skills

3. Revised Course of Study for Junior High School

Things you think are important

4. Classes Should be Conducted in English in Principle
a) Result of the Survey (MEXT 2019)

[ English Teachers Who Use English More Than Half Of Their Utterance]

7th: 94.0%

8th: 94.9%

9th: 93.4%

’ 9th Grade ‘
100% . 93.4%
90% 84.8% 3%
80% 712 o./ 73.5%
0, /
70% 5%
60% 9%
/(8%
50%
40% -O-ﬁ§[]
g 46.99
41.2% ’ = FAH
30%

2013 2014 2015 2016 2017 2018

[Teachers' Use Of English In Classes]
M Less than50% M 50%~75% ® More than 75%

14 2% 3F

Less than 75%>More than 75%

b) Why Should English Classes be Conducted in English?




c) Teachers' English and Language Activities
- Cultivate students' communication ability through language activities
+ Teacher's English should be used more during language activities
* The activities should be ones in which students communicate their ideas or
feelings in English.
+ Teachers should conduct meaningful communication

-

High English proficiency is in demand

d) Teachers' English Proficiency
[Teachers Who Have CEFR B2 Or Higher (%)]

40.0% AKITA: 28.7%
% 30.8% 36.2% . 0
., 302% 30.8% 6% Average: 36.2%
300% 27-7% 27.9% 28:8%
: —— =g/ 28.7%
28.8%
o 26.1% ’ Rank 413
20.0% 24.7% .
20.1% 20.4% Aim 2022: 52.0%
70 : ——2E
10.0% T T T T T \+1‘)<m 1
2012 2013 2014 2015 2016 2017 2018
’nl' ke
PR

100%

2%
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&% [ ﬁ L B . ™ ll}\”f\ s &%
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5. To survive as an English teacher
- Be adaptable to change
- Keep learning
+ Enhance your own teaching skills and English ability
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Junior High School

English Instruction and Assessment
1.1 The Course of Study for Junior/Senior High School English

Classes will be conducted in English in principle. (MEXT, 2017, emphasis added)

1.3 Why Teaching English in English (TEE)? Any Reasons?
Please talk about reasons of the implementation of TEE with your group.

Giving Classroom Instruction in English
1 Essential Elements of Instruction
1) Provide amount of comprehensible input
2) Interact with students
3) Help students notice new things about languages and cultures
1) Provide amount of comprehensible input

- The most import thing is not when young learners start to study English but how
much target language input they receive (Butler, 2016).




Comprehensible input:

“This concept refers to the understandable input that learners need for learning” (Gass & Selinker, 2001,
p. 452).

- The effective use of media, such as anime, to enhance students’ learning (Butler, 2016).

- The use of tasks that are appropriate for young learners (Butler, 2016).

2) Interact with students

OEEREETIE. 2OZLRENGNEEELENETD,
e, TNTNCOLWTELREBRREOEERITLTVWETY,

(B1-5 CToMBEERSCE +HEFLTVECLE )

LTHEE P +HRRFLTVS -
0 20 40 60 8O 1000 20 40 60 B0 100
T T T T 1 T T T T 1
BRI ERT 3,310 B7.4 547
e e i m a4.0 356
TEFEEEE S EEEINETS 713 120 P Y
B
EHEMESNEIEEET 823 12.2 aw

(Benesse Educational Research and Development Institute, 2015)

“While the modification of teacher input from the linguistic point of view is very important, comprehensible
input in foreign language teaching will not be enhanced if it is not accompanied by some form of interactive
adjustment” (Cabrera & Martinez, 2001, pp. 287-288)

3) Help students notice new things about languages and cultures

2.2 Understanding the effectiveness of “Teacher Talk”

Teacher Talk: Using simple vocabulary and structures that are at or just slightly
beyond learners’ level (Brown, 2007, p. 118).

“Repetitions, comprehension checks, and gestures all affect the level of comprehension in EFL primary
classrooms” (Cabrera & Martinez, 2001, p. 287).

MERRIER Approach (Watanabe, 2003)

- Mime (Model)

- Example

- Redundancy

- Repetition

- Expansion

- Reward



Characteristics

Sample Expressions

Use non-linguistic information

Please look at me.

Mime (Model) (e.g., gestures, facial
. ) Let’s watch...
expressions, and realia)
Let me give you an example.
Example Show a concrete example Look at these examples.
For example, ...
Let’s think about...
Express the same message from | Please take notes.
Redundancy )
different angles !
Please copy from the board.
Please listen carefully.
Repetition Repeat important information This is very important.
Please pay attention.
Interact with students or make Is that clear? Are you sure?
Interaction students interact with texts (e.g., | What do you know about...?
TPR) What ... do you know?
, Well, okay, but do you
) Paraphrase students’ utterances
Expansion remember...?
(e.g., Recast)
Do you mean...?
Good job!
Reward Provide positive feedback You have a perfect answer!

That’s right.

(Adapted from Nishino, 2012)
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1. What is Classroom English?
Classroom English is language that is modified for use in the classroom.
Why do we need to modify our language?

Why is Classroom English important?
How do we modify our language?

AEON’s Golden Rule: “Keep your Classroom English SSC.”

S S C

Elementary school teachers are trained to be able to do the following in English:
- Praise students
- Manage the classroom and set up activities
- Ask questions and check for understanding

AEON’s Classroom English Dos and Don’ts

Dos Don’ts
1. Enunciate 1. Speak too quickly
2. Make eye contact 2. Speak to the board or lesson materials
3. Use gestures with instructions 3. Use difficult vocabulary or slang

What else do you think you can do or not do?

Dos Don’ts




2. Useful Expressions

Praising students

That’s right. / Exactly. / Yes.

That’s a good question.

That’s close. / Good guess. / Try again.

You can do it! / Take your time.

I liked your presentation.

| enjoyed everyone’s speech.

I heard a lot of good ideas.

I can tell you prepared for the class
thoroughly.

We learned a lot about your hometown.

Your presentation was very informative.
You asked a lot of good questions.

You sounded very natural.

You participated in the discussion actively.
Thank you for your wonderful speech.
Thank you for sharing your great story.
Let’s give Hana a big hand!

You all did a great job today!

Managing the classroom & Setting up activities

Please look at Activity 1.

Let’s listen to Ricardo’s speech.
Read along with the audio.

Write what you learned.

Fill in the blanks.

Underline the words you don’t know.
Review some expressions from the last
lesson.

Let’s go over the key words together.
Prepare your speech.

Complete the worksheet.

Talk about your hobbies with your partner.
Ask each other about the weekend.

Practice the conversation.

Switch roles.

Find a new partner to work with.

Discuss with your partner.

Share your ideas with the class.

You have one minute to think of a question.
Let me stop here.

Please pay attention to the /I/ sound.

Asking questions & Checking for understanding

What do you know about Brazil?
What do you see in the picture?

Do you like cucumbers?

Does anyone know Mahatma Gandhi?
Who is Kaishi Katsura?

Have you ever heard of Fair Trade?
Who has been to New York?

What do you think is happening in the
picture?

What’s going to happen next?

Are you sure? / Is that right?

What did you hear?

Which one did you choose?

Who chose A for the answer?

Did you write A for the answer?

What do they have in common?

What did you learn from the speech?
What was the topic of the speech?
What did you talk about?

Have you come up with any new ideas?
What questions do you have?

10




3. Interacting with your students

il DU DFAS
SO G DD OPAE )
Hello./How are you?/T'm good. How are you? 7
EniEL HFOF LIEWEOHLEZDFEPLERDBEL THEIHHT L
18 : 1 went to Tokyo. B% : (You went to) Tokyo. &
—=mE MFOFLIENEICH LT H S ORBZT IR, NEZIIBLTWAILELASTL
o That’s good./That’s nice./Really?/That sounds good. &
FHF O Uz NEMH E B - S EOH#FE 2T C &
7)) .
Pardon?/Once more, please. %<&
5 (CERS HFOFE LIZHNECDNTEDF L AS ki, WEIRHDLHEMZT AL
18F : I like fruits. B5 : What fruits do you like? &
P s
HEOET ﬁ.nﬁﬂ)'ﬁ??? D O )
Nice talking to you./You, too. &
SRR EE [NEBINEGEREE) - SMNEREWHE T A F 7y 7 ) ERSEIRIIP.84 X b
Repeating
A: What did you do last Sunday? A: What do you like to do in your free time?

B: | went to Sapporo with my family.
A: Sapporo. / You went to Sapporo. Wow.

Making comments

A: What did you do last Sunday? A: What are you into these days?
B: | went to Sapporo with my family.
A: That sounds great!

Confirming

A: What did you do last Sunday? A: Do you have any plans for the weekend?
B: | went to Sapporo with my family.
A: Really? / Did you say Sapporo?

Did | hear Sapporo?/ You went where?

Asking follow-up questions

A: What did you do last Sunday? A: What are you going to do during Obon?
B: | went to Sapporo with my family.
A: Great. What did you do there? /

Was it your first time? / Did you like it there?

EE4 RO RT 4—Db T4 —FUITHETT] Y : ZU R ~A))

PHMEIER | RS E]:p] AR, e, EREM. EHHEFE
HE OTIEMI0 S | EEORETILITDOHR|ALT EOT 4 —LT 4 —F 27D
IRT A — A 5 ALT DT 4 —DT 4 | ESCEE S, £ R FE 4
TA—F T —F T DO HEE RS A FEIZHOWNWTFEALE
ME R
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How ALTs and JTEs Can Work Together to Achieve Common Goals
Reflecting on the implementation of your team-teaching

1. Whyisan ALT in your class? Rank the top THREE purposes, using number 1, 2, and 3.

Listening practice Writing practice

Speaking practice Reading practice

Exposure to different culture Chance for students to chat
Rhythm / intonation / pronunciation Two teachers

practice

Student motivation Vocabulary / grammar help
(other) (other)

Adopted from Ron Martin’s (Rikkyo University) workshop conducted on August 10, 2016 at
Tokyo Metropolitan High School English Teachers’ Professional Development.

How is team-teaching recommended in the course of study?

Primary
School

Efforts should be made to get more people involved in lessons by inviting native speakers
of the foreign language. (l11. 1. (5))

FRE G O ERRCRZ ZE DRI DOV TIE, R O il S Lo E R B 2 1
BT DHENMTH) e L, MEOFEMICY > TUEL, AT 4T - AL—T—
DIERIZED D L& HIZ, HIDOERIZS LT, SEREICHEER R o N % o
WhzEGRL%E, REKHlZRETLZL, (B3 1(5)

Junior
School

High

In accordance with the circumstances of students and the contents of teaching materials,
tools like computers, communication networks and educational aids should be used
effectively.... (1I. 3. (1) G.)

HEFEDERESLEM ONER LIS LT, arPa—20EREErRy NV —7,
BERGR R EEGIER LY, AT 47 « AN =R EOWM N EHY
mETHZE, (B2 3 (1)%F)

High School

....team teaching classes conducted in cooperation with native speakers, etc. should be
carried out in order to develop students’ communication abilities and to deepen their
international understanding. (Article 4 2.(4))

HE A OEIZY oo TS, fREHESRERH T RL, X7 -U—2, 7L
=7 U— JREFHEARD ANZY, SEEEMa Y a—%, [FHIEE
X v MU= R ERWEE BIENLTEVTDEZE, £, AT 4T P AE
— =R EOWHNE/RTATIT 4 —b T 4 —F V7 EOREZFEmAIZ
DA, AfEOaIa=r—vaENEER TS 1, EEREMELTED
HEolcTAHrZ L, (B4 2(4)
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Maximizing the effectiveness of ALTs
1. What do you think ALTs are sometimes frustrated about?

2. What difficulties do you face when conducting team-teaching?

3. List cases when you felt team-teaching went well.

4. Introducing the concept of “R.E.F.L.E.C.T. Knowledge” (Luo, 2010, p273-278)

How much of the following concepts fit your team-teaching situations? Puta v where you feel most appropriate
in your case.

Always/ Some-  Not

Strongly times really

Concept

Respect — Let the ALT feel respected. Mutual respect between team
teachers is necessary to sustain a good relation. It is particularly
important for teachers who team up for the first time.

Equality — Teachers should be on equal footing with each
other...Neither the ALT nor JT is superior in the classroom. Rather,
both teachers are jointly responsible for the instruction to the students.

Elexibility — Team teachers’ willingness to adapt to different cultures
and diverse situations is important, rather than focusing on
compatibility of team teachers (Goetz, 2000).

Language (for communication and discussion) — This indicates team
teachers’ abilities and skills to communicate and discuss issues with
each other. Having the knowledge of appropriate language use for
discussion and communication is helpful.

Empathy — This is willingness to share each other’s feelings and
experiences as well as those of the students.

Collaborative culture — This culture helps to facilitate mutual support
or encouragement between team teachers. With the collaborative
culture developed in the school setting, the ALTs and JTs could
overcome the sense of isolation (and reinforce their teaching styles).
Time — Time for planning and discussion, before or after classes is
indispensable.

Knowledge — This includes language competence, collaborative
teaching skills, knowledge about curriculum, teaching styles, teaching
materials and assessment formats, and understanding of students’
abilities and learning styles.

The description of the concept has been revised to fit better to the situations of Japanese classrooms.
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Different types of team-teaching (Luo, 2010)
+ Traditional team teaching
*  Monitoring teacher
+ Combination of traditional team teaching and monitoring teacher

Team teaching
A 4

One teach, one drift
A

oe'e
o eo'e
o 'o)0
oo'e

Illustration source: https://edu240coteaching.wordpress.com/what-does-co-teaching-look-like/
Other ways of conducting team-teaching

Figure 1:
Team patterns Pattern A Pattern B
Ss
Pattern C Pattern D
NNEST .
Pattern E

NEST = Native-speaking EFL teacher
NNEST = Non-native-speaking EFL teacher
Ss = Students
SsA = Students in Group A
SsB = Students in Group B

14
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Pattern Description

A Teachers decide on a lesson topic and lead the lesson.

B Ss may decide the topic and prepare to communicate with the ALT. The JT helps
the Ss. The JT is a facilitator, and the ALT is a learner and respondent. Little shared
preparation may be required on the part of teachers.

C Ss could help translate what the JT is saying to the ALT. The Ss could be
encouraged to play an active teacher or facilitator role, leading the Ss to develop a
positive attitude towards communicating with the ALT.

D The Ss may be divided into two groups with different culture-related topics: e.g.
‘toast and coffee’ versus ‘rice and miso soup’ for breakfast. Through discussions,
the Ss may be better able to relate to the ALT, or may become more conscious of a
great diversity of their own culture.

E All participants work together to communicate with ‘outsiders’ of the classroom
through, for example, the Internet or exchanging letters or emails. The Ss may
introduce their town in English to the *outsiders’. Both the JT and ALT can help,
provide information as a member of the same local community.

Reference
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Teaching Grammar through TEE

Meanings that need to be mapped to forms:
»  Aspect: simple, progressive, perfect
» Tense: past, present, future

Why mastering tense/aspect marking is difficult for ESL learners:
» Different language mark tense and aspect differently
» Mastering form is not enough: subtle nuances of meaning

Three tenses:

»  Present (no inflection or third person inflection)
» Past (past tense inflection)

»  Future (use of the modal will)
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Four types of viewpoint aspect:

»  Simple (no special marking)

»  Progressive (marked with be and -ing)

»  Perfect (marked with have/had and -en)

»  Perfect progressive (marked with have/had been and -ing)

Viewpoint aspect: simple, progressive, and perfect
Simple aspect:

» Focus on event as a whole

» Eventis completed: no change expected

» Not compatible with ongoing/incomplete events

Simple present tense: cannot be a temporarily ongoing event.
I am eating dinner now. vs. *I eat dinner now.

Typical uses of the simple present:
» Habitual (regular, repeated) actions:

| eat breakfast every morning. / She walks to school. / They sleep late.
»  Properties that are unlikely to change:

Flowers wilt in winter. / She lives in Chicago.
»  States (even temporary ones, like want)

He knows French. / She likes chocolate. / | want an apple.
Some other (less typical) uses of the present tense:
» When is present tense used to talk about past/future/ongoing events?
Progressive aspect: the imperfective
» Focus on the internal duration of the event
» Implication that event is of temporary duration

Typical uses of the present progressive:
» A currently ongoing action:
I am washing the dishes. / They are talking.
»  An action of some duration which will end:
They are studying at AIU. / She is living with a roommate this year.
»  Arepeated action whose repetitions are currently ongoing:
They are throwing a ball back and forth. / She is swallowing her food.

Notice how states are not normally expressed in the progressive (*1 am knowing math, *They are liking coffee,
*She is wanting to leave).
Why is this? How would you explain this to an ESL/EFL learner?

Simple vs. progressive aspect in multi-clausal sentences:

1. After Rob (left / was leaving), the phone (rang / was ringing).

2. While Rob (left / was leaving), the phone (rang / was ringing).

3. Before Julie (came / was coming) home, her daughter (fell / was falling) asleep.
4. When Julie (came / was coming) home, her daughter (fell / was falling) asleep.

16



Which verb do you chose in each case? Why? If both options are possible, how does the meaning change? How
do you explain these cases to ESL/EFL learners?

The case of the copula ‘be’: rarely used in the progressive

® *She is being a teacher. *The table was being green. *The dog was being hungry.

® But: He is being difficult. The dog was being stubborn.

Perfect aspect: the meaning of ‘prior event’
Present perfect: prior to the present (I have eaten)
Past perfect: prior to the past (I had eaten before | left the house)

Typical uses of the present perfect:
»  The situation began in the past and is continuing into the present:

I have lived here for five years. / They have worked here since last summer.
» The situation occurred at a prior time but still has current relevance:

They have already visited this place. / She has eaten her dinner.
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3. Training Passage

Improving your personal budget / is neither difficult nor painful. / With just a few small changes / to your
spending habits, / you can stretch your income / much further. /

Start / by tracking your expenditure / on food and drinks, / and see where / you can cut down. / For example, /
many people both take lunch to the office / and buy snacks / at convenience stores / during the day. / In some

cases, / the snacks add up to / more than the cost / of the lunch itself! /
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